TRANSITION STEPS FOR IEPS:  

NATURAL TRANSITION POINTS

Source:  Self-Determination Module created by the Transition Coalition at the University of Kansas
Please note: These are just suggested ideas for what self-determination skills and transition skills can be taught to students. It is expected that what skills are taught, and when they are taught, will be individualized per student needs.

IDEA 2004 identifies natural transition points as:


“Those periods that are close in time to the transition of a child with a disability from preschool to elementary grades, elementary to middle/junior, middle to high school grades, and high school to post-secondary activities”. 

These are points of time that educators should utilize when looking at the transitions students make within their school years in order to teach self-determination skills. Before reauthorizing IDEA 2004, the President’s Commission on Excellence in Special Education stated the following:

“Research suggests that efforts must begin in the early school years to foster successful transitions to meaningful employment. Opportunities for career development, including social interactions, must be provided to all students with disabilities throughout their K-12 educational experiences”.

The following is an outline breaking down how educators can break down the teaching of self-determination skills during the natural transition points within a student’s education. This timeline is not set in stone---it should be individualized per child and situation, but can help teachers envision when and how to emphasize different self-determination concepts and skills during a student’s education.

ELEMENTARY:

Four basic self-determination skills that incorporate many other self determination skills are:

1. Self awareness

2. Problem-solving/decision-making

3. Goal setting

4.
Communication skills

(Bunn, S., 2001, 4-5).

These 4 skills should be a focus when teaching students with disabilities, at all natural transition points.

How to do this? Some ideas for elementary educators are to focus on the self-determination concepts of self-awareness and communication skills by:

· Utilizing curriculum where students learn about themselves

· Utilize curriculum where students learn how to communicate so they can advocate for themselves (i.e. names and defines feelings and emotions)

· Offer students as many opportunities as possible to make choices for themselves (moving developmentally from small to large choices)

· Access and utilize fully forms of Augmentative Communication as early as possible to assist students in making their own choices and communicate independently

· Help parents obtain training to assist their students to become more self-determined as early as possible

Resources for these 4 basic self determination skills:

1. Self Awareness:

· Identify strengths, needs, preferences, and interests

--http://www.kidprintables.com/allaboutme/

· Knowledge of disability, learning styles, and accommodations

--Self Advocacy Handouts pp. 4 & 5 from Statewide Decentralized Function & Projects Self Advocacy:

Empowering Students for the Future



--The Arc’s Self-Determination Scale



--Self-Determination/Self-Advocacy Checklist from Transition Planning Inventory by G. Clark and J.R. Patton (1998)



--Your Learning Style Profile from Mary’s original SC module

· Understand legal rights and responsibilities

--Why Should I be a Self-Advocate pp.4-19 from DAC Educational Publications-Self Advocacy Handbook (2001)

· Take responsibility for actions

--Free chore and responsibility charts on:

http://www.activeallowance.com/kidsallowance/free-chore-charts.html

--Help Kids (and Adults) Take Responsibility for Building Their Own Character

http://64.233.167.104/search?q=cache:-1ysfXBSYDgJ:www.dps109.org/National_Family_Partnership/File.asp%3FID%3D2401%26ws%3D+Teaching+kids+to+take+responsibility&hl=en&ct=clnk&cd=16&gl=us

2. Problem Solving and  Decision Making:

· Define the problem

· Gather information

· Identify pros and cons

· Make an informed decision

· Communicate preferences

3. Goal Setting:

· Identify vision and long range goals

· Identify all possible resources

· Develop a plan of action to reach goals

· Evaluate outcomes

--Life Tango from http://www.lifetango.com/

4. Communication Skills:

· Body image and posture

· Clearly express ideas and feelings

· Listen to what others say

· Ask questions

· Plan and organize thoughts

· Accept comments and criticism

MIDDLE LEVEL:

Some ideas for middle level educators to focus on when working toward student self-determination include:

· Work on maintaining and generalizing self-awareness and communication skills

· Teach students throughout the middle school years to make IEP and other goals for themselves.

· Work with students to problem-solve while they are working on their self-designed goals. 

Suggestions of how to teach students to design their own IEP goals:

1. Start slow—if needed, have students design one IEP goal to start with


Resources for Student Led IEPs (include yours)—focus on goal setting:

· Next Step curriculum (excerpts) by Halpern, Herr, Doren, and Wolf

· It’s My Life Excerpts from Self Advocacy-Handouts pp. 7-9 from DAC

· Center for Self-Determination and Transition from Wayne State University

--http://www.coe.wayne.edu/selfdetermination/home.html

· Information from Self-Determination Toolkit on Person Centered Planning

--http://www.alaskachd.org/toolkit/content/resources.html

2. Utilize pictures and other forms of accommodations (i.e. graphic organizers, portfolios, etc) based upon their functioning levels, to assist students


Resources:

· Self-directed IEP format pages by Becky Wilson Hawbaker, University of Northern Iowa

· Techniques to Help Students to Actively Participate in IEP Meetings
3. Remember, “Self-determined people know how to choose. They know what they want and how to get it. From an awareness of personal needs, self-determined people choose goals.” (McGahee, M., Mason, C., Wallace, T., & Jones, B., 2001, 2).


Resources:

· Self Advocacy: Empowering Students for the Future by Alison Myers and Laura Eisenman

· Self-Advocacy and Self-Determination Resources available at the Center for Disability Resources Library

--http://uscm.med.sc.edu/CDR/self-determination.htm

Other ideas that can be utilized at the middle level, as well as any age are:

1. Person Centered Planning

--For more information please see the Transition Coalition’s Person Centered Planning Mini-Module

http://www.transitioncoalition.org/cgiwrap/tcacs/new/resources/resources/index.php 

2. Utilize the school guidance programs already in place at your schools/districts. Educate school counselors if possible into the transition process and self determination for students with disabilities.

***Remember: Students should begin to learn how to make and obtain their own goals as early as possible. Although it is suggested to begin at the middle grade levels, students should certainly begin this process much earlier.***

***Also, self-determination needs to be a part of a student’s education early on. It also needs to be approached early in the training of all involved in a student’s life (especially parents), so it becomes a conscious objective for everyone.

HIGH SCHOOL:

Some ideas for high school level educators to focus on when working on self-determination skills with students:

· Work toward students designing and running their IEP’s

· Focus on problem solving, decision making, and goal setting skills

· Continue to maintain, generalize, and expand all self-determination skills students already have

Some steps to keep in mind at the high school level:

1. By age 16, all students should have vocational assessments completed each year while receiving transition services. There are a full range of these assessments, and student’s IEP’s and curriculum should be based upon the findings from these assessments.

· “We need to use functional vocational assessment tools to facilitate the expression of individual choices to facilitate student self-determination” (Martin, J.E., Woods, L.L., Sylvester, L., & Gardner, J.E., 2005, 152). 

 
Resources:
· Transition Assessment Mini Module from Transition Coalition

-- http://old.transitioncoalition.org/assessing/index.html 
2. Focus on problem solving, decision-making, and goal setting  (focus on decision making):


Ideas for teaching problem solving from Bauminger (2002) in Wehmeyer and 
Field (2007) utilized the following 8-stage process with the teacher and 
students:

1. Define the problem

2. Discuss the emotions associated with the problem

3. Define the alternative social actions

4. Consider the consequences of each alternative

5. Make a decision about the best alternative

6. Role-play the solution with their teacher

7. Receive homework to practice the social skill covered in the lesson at home with peers

8. Receive feedback from the teacher on the homework


Resources: pp. 28-30 Sample problem solving lesson plan from Self-
Determination: Instructional and Assessment Strategies by Wehmeyer & 
Field (2007).

3. Expand student’s abilities to design their own IEP’s by focusing on choosing goals, expressing goals, and taking action. 

Some ideas to help you do this include:

a. Assist students with small steps toward designing and running their own IEP’s starting their freshman year, or earlier

b. Base student goals, and help them focus on those skills and areas of interest identified through their vocational assessments

c. Help students identify their choices; use pictures if needed

d. Interview the students, without influencing their personal choices, and interview others who know the student and/or help the students to interview others who have experience in the student’s areas of interest

e. Observe the student, allow them life experiences they need to make educated choices (i.e. job sampling, job coaching, pre-educational experiences with higher education, etc.). Provide a range of experiences for students in a self-directed manner

f. Honor the choices and decisions the student makes.

g. Provide appropriate social skills training

h. Incorporate experiences in general education curriculum, including having students choose classes they want to attend, focusing on student’s interests and vocational choice areas. Modify curriculum using differentiation and Universal Design. Students may be able to achieve their goals, or learn the skills necessary to achieve their goals as well in general education courses than in a special program. By utilizing imagination and ingenuity within the accommodations and modifications made, students may be able to become more self-directed, and do so in an inclusive environment, which will only assist them to be more successful as adults, as they move into the more integrated adult world. 
i. Continue to help students create portfolios of skills, resumes, person centered plans, self-directed IEP’s, etc. 

4. Expand student’s self-determination skills at this level by focusing your teaching in the areas of education, employment, and personal skills.

5. Have students assist in researching their own interests, including areas of curriculum they’re most interested in learning about

Remember: “student-identified transition goals were highly associated with improved graduation and employment outcomes” (Conderman, G. & Katsiyannis, A., 2002, 2).

POST-SECONDARY SCHOOL:   For students who need education and special education services beyond the age of 18.
Some ideas for post-secondary school educators to focus on when working on self-determination skills with students:

· Assist students in creating a self-designed life

· Utilize related services from outside sources and inter-agency collaboration

· Creating person support systems—making the last day of school no different than the next day of the student’s life

Some steps to keep in mind at the post-secondary school level:

1. Build customer-directed services into Person Centered Planning

a. “Using this approach [exposure to self-determination throughout life], individuals will:

· Have the knowledge they need to make informed choices and to direct the employment process

· Choose from the full array of job and career choices available to other individuals in their communities

· Receive individual and ongoing advice and support

· Begin the employment services process by defining their career goals and paths

· Have individual budgets that reflect their unique career goals and paths

· Determine the services and supports they will use their funding to purchase

· Contract direct service providers

(Sowers, J., McLean, D., & Owens, C., 2002, 19-36).

Window into Andy’s Experience with Person-Centered Planning and Customer-directed Services:

“Using the information we gathered at the Person-Centered Planning meeting, we developed a Career Resource Plan that described the assistance Andy would need to become employed, including someone to help him find and learn a job, transportation, an augmentative communication device and a power wheelchair. We even estimated the amount of money that this assistance would cost.

The first thing we did when the school year started was to set-up a meeting with the school staff to review the Resource Plan and to request that the school district contract with someone to look for a job for Andy, to provide training to him, and to consult with his coworkers about how to support him. We also asked the district to allow us to pick the person who would work with Andy. I believe they approved our request because we were informed parents and we had a very clear plan and proposal for what we needed.

I then began interviewing job developers. This was a real disappointment, because there are so few job developers or agencies who truly believe that people like Andy can work or who know how to make this happen. I did find a person who worked as an independent employment specialist who believed in Andy and our vision.

I, along with our Career Advisor, met weekly with the employment specialist, giving her input about the types of businesses to approach and the kinds of tasks to look for. I was very frustrated with the slow progress, because time was ticking away in Andy’s last year of school. I knew we needed to get more going in order for him to have a job by the time June came around. Andy didn’t like the idea of letting someone go, but he decided to and we started over.”


Resources:

· Mini-Module HSCB Waivers and Individualized Funding from The Transition Coalition

-- http://www2.ku.edu/~tcacs/minimod/hcbs_lecture2004/

2. Utilize outside sources for related services and make inter-agency collaboration (This process should begin as early as possible for students. It should actually be emphasized as early as elementary school, especially considering waiting lists and other issues within each individual state.) 

· Who/What should be included? (click these)

--Augmentative communication support

--Assistive technology

--Future job training organizations

--Vocational Rehabilitation

--Services for People with Disabilities (state levels)

--Future college/training school personnel (connect to nation wide organ. For this)

--Future college/training school personnel

--Medical personnel

--Personal service personnel (try to find people the person’s age)

--Friends and family

--Educators/Speech

--Anyone else who is interested, involved in the student’s life, and can give objective in-put


Resources:

· Mini Module Moving from Services to Community Supports by The Transition Coalition http://www2.ku.edu/~tcacs/minimod/services_supports 
· 18-21 Community Program Search from Transition Coalition

http://www.transitioncoalition.org/cgiwrap/tcacs/new/resources/resources/18-21programs/index.php?page=Search 
· Interagency and Community Systems Mini Module from  Transition Coalition    http://old.transitioncoalition.org/ics/index.html 
3. Assist students in creating their own personal support systems (**Again, this should begin earlier than post-secondary education, but should definitely be emphasized at this level). 


Or in other words:  “Making the last day of school no different than the next 




  day of the student’s life.”
The definition of a personal support system is:

“Who are the people you turn to when you need understanding, honest feedback, encouragement, support, or assistance of any kind? This might include family members, friends, neighbors, co-workers, and professionals who provide special services.” (Capacchione, L., 1997, 1)

A personal support system should be:

a. Based on the student and his choices

b. Created with lists of those who can be a part of a student’s support system

c. Include a mentor, if possible (student chosen)

d. Be formed by asking people to be a part of the system

e. Include education for the student about what to do as system grows, shrinks, and changes over time

Some examples of person support system members include:

· The student

· The student’s friends (general and special education, from school, community or church groups, etc.)

· Community group leaders the student has close relationships with

· Immediate and Extended family members the student is close to

· Job coaches, interested and willing co-workers, managers, etc.

· Willing medical professional and other specialists who are a regular part of the student’s life (OT, PT, SLP, etc.)

· Neighbors

· Roommates

· School faculty, staff, etc. who are interested and willing (and invited to participate by the student)

· Community members the student interacts with regularly and/or is friends with (i.e. hair dresser, shop owner, gas station attendant, church leader, youth group or sport leader, bus driver, librarian, landlord, etc.)

· Anyone else who the student would like to invite, that is willing to be a member, and can be helpful to the support system as a member of the group.

The Ultimate goals of personal support systems are:

· That the system adapts, changes as needed, and are based on the student’s needs.

· That they are circular or cyclical plan begins early, expands as needed, and the support system always returns back to the plan (Person Centered Plan) when more planning is needed.

· Most important: The support system should only include those who will empower the student!
Page 1

